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SYLLABUS
Special Education in Mexico

Instructor: Lilian Durán
Instructor: Lauren Cycyk

Language of Instruction: English
UO Credits: 4
Contact Hours*: 40
Total Hours of Student Engagement (THSE) in all course activities*: 85
Bucerias, Chacala, Las Varas, and Puerto Vallarta, Mexico
COURSE DESCRIPTION

Students will study the current special education system in Mexico, learn about various Mexican cultural perspectives on disability and special education, participate in Spanish language classes and cultural excursions (as a separate course), and will teach in publicly funded school programs for students with disabilities with the support of locally hired interpreters. Before departure, students will prepare lesson plans and all teaching materials necessary to implement their lesson plans in Spanish in the classrooms in Mexico. Students will write reflections on their experience, their impressions of the school programs, and how this experience will influence their practice as a future educator, speech-language pathologist, school psychologist or related professional in the U.S. Although it would be helpful, students are not required to speak Spanish to participate, as interprets will be on site. 
1 - Planning and adaptive book preparation (30h): Students will meet with the instructor for four class sessions lasting 2 hours prior to departure to develop thematic instructional units and adapted books and to prepare for the study abroad experience. Students will work in pairs to develop these lessons and will co-teach in the classrooms in Mexico.
2- Students will complete assigned readings prior and during the trip (20 hours): Students are assigned readings to build their knowledge of Mexican culture, strategies for working with Spanish-speaking children with and at risk for disabilities, and Mexican families in the U.S. 
2 - Spanish language for classroom interaction (20h as a separate course). Students will be provided with Spanish lessons from a local Spanish teacher. Lessons will be tiered and based on student’s current level of Spanish proficiency. Content of the course will include basic conversational Spanish focused on the vocabulary students will need while delivering their lessons in classrooms in Mexico. For more advanced students, content will also include professional terminology. All students will improve their Spanish grammar and will have opportunities to practice Spanish in the community.  
3 - Teaching practice in Mexico (35h): Pairs of students will be assigned classrooms prior to departure to specifiy the age range of the students they will be teaching. Students will lead book readings in classrooms in Las Varas and Bucerias and will also observe local teaching practices during the second week in Mexico for three hours a day for five days (15 hours) . During the third week while in Puerto Vallarta students will teach for 5 hours a day for 4 days (20 hours) and each evening will participate in a teaching reflection meeting plus will work on lessons for the next day for a total of 2 hours a day for 4 days (8 hours).
COURSE OBJECTIVES
Instructional Goals.  The course will:

· Provide the opportunity for students to learn about contextual fit and how to adapt evidence-based strategies and practices that are common in U.S. special education classrooms to the cultural perspectives, available educational material and staffing, and local school expectations encountered in Mexico.
· Include the opportunity to work with an interpreter to teach lessons and communicate with students and local professionals in the schools.
· Allow students to learn about Mexico as a dynamic and diverse country with exposure to the local culture in Jalisco and Nayarit. 
· Include a review of the Mexican federal curriculum with specific content on the state of special education in Mexico and the services provided to individuals with disabilities. 

· Provide students with the experiences necessary to develop effective skills when working with students with severe disabilities including the use of alternative and augmentative communication and positive behavior support. This includes opportunities to learn how to assess students’ skills, set goals, and measure progress within a limited timeframe for educational intervention.
Student Outcomes. Students who successfully complete this course will:

· Be prepared to work with an interpreter in the U.S. as an educational professional or in a related field.
· Understand how to use contextual fit to adapt evidence-based practices to different settings for more successful implementation and adoption of practices.
· Understand the Mexican special education system and have a deeper understanding of the perspectives of U.S. families who are originally from Mexico on disability and the services provided in the U.S. 

· Gain experience assessing students’ skills informally and implementing culturally-responsive practices by being immersed in another culture and educational setting and adapting lessons to local norms and customs.
· Learn alternative communication strategies and behavior management strategies based on postive behavior support. 

INSTRUCTIONAL METHODOLOGY
The course will include four on campus pre-departure meetings with faculty from Special Education and/or Communication Disorders and Sciences in which students discuss readings on the state of special education in Mexico and the Mexican federal curriculum, learn about augmentative and alternative communication options and behavior support for children with severe disabilities, choose lesson plan topics, and receive feedback on their lesson plans until they are finalized and ready for translation. These on campus meetings can be provided in a hybrid, online format if needed for students who are not local. The meetings take place one week before departure to Mexico.
Pre-Departure Meeting Topics

I. Overview and orientation to the program –begin conceptualizing lesson plans

II. Adapted books/materials and continue lesson plan development
III. Supporting challenging behaviors
IV. Finalize lesson planning
During the first week in Bucerias, students will participate in a series of community based activities and will participate four hours per day in the Spanish language classes. 
During the second week in Chacala, students will volunteer in two local school programs that serve children with disabilities. Students will read the adapted books they have prepared and observe practices of the local educators. They will also participate in excursions to a local historical site to learn more about the history and culture of the area. All students are expected to participate in daily debriefing meetings with the instructors. 
During the third week in Puerto Vallarta, students will teach in pairs for four days in assigned special education classrooms. Students are expected to actively participate in the practicum experience and to become involved in all aspects of the school day even when they are not directly teaching the students. All students are expected to participate in daily debriefing meetings with the instructors.
METHOD OF EVALUATION (GRADING)
Students will be graded on the following assignments
Undergraduate:

1. One thematic unit including activites that are differentiated to meet the needs of students with a broad range of ability levels (i.e., mild disabilities, moderate disabilities, severe disabilities) and that address all areas of development (receptive and expressive language, fine and gross motor, adaptive and social emotional).  (Prepared prior to program start date)
2. Two adaptive books in Spanish that correspond to the thematic unit (Prepared prior to program start date; Books are purchased by the students)

3. Two direct observations of teaching (while in Mexico)
4. Professional dispositions while in Mexico at the schools and in the community (while in Mexico)
5. Daily journal submitted at the end of the experience (while in Mexico)
Graduate: (in addition to undergraduate work listed above)
6. Master’s Students: (A) Written reading summaries and reflections (completed before the trip); (B) A written reflection paper on the teaching strategies observed in the schools and a discussion of how the environmental context, including the materials and staff available and local culture and views on disability, might influence the strategies and practices of the teachers. (completed during the trip)
7. Doctoral Students: An hour long staff inservice on evidence-based practices in special education delivered to staff in Mexico and one presentation to the undergraduate and graduate students on the trip on a relevant topic of practice with children with disabilities. The topic will be approved by the instructors and careful consideration will be given to topics that are meaningful and relevant given the local context and priorities.
COURSE OUTLINE
COURSE READINGS
Students are responsible for the following readings
Undergraduate:

· American Speech and Hearing Association (2016) What is alternative and augmentative communication. Retrieved from http://www.asha.org/public/speech/disorders/AAC/#types_aac
· Caldera, Y.M., Velz-Gomez, P., & Lindsey, E. W. (2015). Who are Mexican Americans? An overview of history, immigration, and cultural values. In Y.M. Caldera & E. W. Lindsey (Eds.) Mexican American Children and Families: Multidisciplinary Perspectives. NewYork, NY: Routledge.

· Cheatham, G. A. (2011). Language interpretation, parent participation, and young children with disabilities. Topics in Early Childhood Special Education, 31(2), 78-88.

· Fletcher, T., Dejud, C., Klingler, C., & Mariscal, I. L. (2010). The changing paradigm of Special Education in Mexico: Voices from the field. Bilingual Research Journal, 27 (3), 409-430.

· Guiberson, M. (2009). Hispanic representation in special education: Patterns and implications. Preventing School Failure, 53 (3), 167-176.
· Lafayette de Mente, B. (1998). Introduction. Mexico: the Unknown Country. There’s a Word for It in Mexico. Chicago, IL. Passport Books.

· Mount-Cors, M. F. (2014). Special Education in Mexico. University of NC School of Education. Retrieved from www.learnnc.org/lp/pages/1911.

· Reese, L., Balzano, S., Gallimore, R., & Goldenberg, C. (1995). The concept of educación: Latino family values and American schooling. International Journal of Educational Research, 23(1), 57-81.
· Suizzo, M. (2015). Mexican American parent’s involvement in their child’s schooling. In Y.M. Caldera & E. W. Lindsey (Eds.) Mexican American Children and Families: Multidisciplinary Perspectives. NewYork, NY: Routledge.

**Note - if student is not a special eduction major, the instructors may assign one or two more readings to cover basic information about disabilities, special education, and effective lesson planning.

***Note – students in Communication Disorders and Sciences do not need to read ASHA 2016 if they have already completed the AAC Specialty Clinic
Graduate (Master’s and Doctoral Level):
In addition to all of the above: 

· Horner, R. H., Blitz, C., & Ross, S. W. (2014). The importance of contextual fit when implementing evidence-based interventions (ASPE Issue Brief, Office of the Assistant Secretary for Planning and Evaluation, Office of Human Services Policy). Washington, DC: US Department of Health and Human Services.
· Kummerer, S. E., Lopez-Reyna, N. A., & Hughes, M. T. (2007). Mexican immigrant mothers' perceptions of their children’s communication disabilities, emergent literacy development, and speech-language therapy program. American Journal of Speech-Language Pathology, 16(3), 271-282.

· Midobuche, E., Benavides, A. H., & Koca, F. (2015). Issues in Educating Mexican American English Language Learners. In Y.M. Caldera & E. W. Lindsey (Eds.) Mexican American Children and Families: Multidisciplinary Perspectives. NewYork, NY: Routledge.

· Rodriguez, B. L., & Olswang, L. B. (2003). Mexican-American and Anglo-American mothers’ beliefs and values about child rearing, education, and language impairment. American Journal of Speech-Language Pathology, 12(4), 452-462.
COURSE ASSIGNMENTS

Undergraduate: 

Thematic unit (100 Points): Students will select a topic area that aligns with one of the content areas in the Mexican federal curriculum. Children in special education programs are expected to follow the federal curriculum and therefore it is important that the unit specifically incorporates content from the curriculum. This will also help our students model for the local teaching staff how they might adapt the curriculum for the students with moderate to severe disabilities.  

Students will select two different books that relate to the selected thematic unit (described below) and use augmentative and alternative communication principles to adapt the books with visual symbols, objects, or other materials to encourage interaction and communication of children with varied physical, intellectual, and communication difficulties during book reading. Students will be required to purchase these books on their own.
Students will create lesson plans to cover 4 days of lessons (approximately 4 hours per day). All of the lesson plans will address the same thematic unit but differ by age range of the classroom to which students will be assigned. The lessons will also need to have three target levels of ability as each of the classrooms includes children with a broad range of ability from children who are non-verbal to children with mild/moderate disabilities. These lesson plans must include opportunities to explicitly target the following:

(1)  Explict and implicit instruction of vocabulary related to the thematic unit 

(2) Use of alternative communication materials (e.g., low-tech communication boards) so that children with complex communication needs can participate in the lesson

(3)  Emergent Literacy 
(4)  Basic numeracy (such as counting, simple addition, one-to-one correspondence, simple graphing, etc.)
(5) Fine and gross motor

(6) Sensory processing
(7) Self-help and functional adaptive skills

(8)  Social-emotional skills
While lesson planning students should also carefully develop transition plans between activities and describe how they will transition children from one activity to the next. 
Moreover, students should have a plan for how to assess children’s knowledge before and after administration of the lessons. These lesson plans will be developed collaboratively and in consultation with the program faculty. They should be developed in Spanish to the best of students’ abilities. Translation services will also be available.

Observations of teaching (50 points): Students in the program will be formally observed and rated on a structured rubric while teaching by the instructors at least twice to receive feedback on their teaching ability including behavior management, delivery of lessons, teaching interactions with students, and how well they are working with the interpreter. 

Students in the Communication Disorders and Sciences program will be observed by CDS instructors at least 25% of the time while delivering lessons in the classroom. A structured rubric for formal observation will be used to provide feedback. Students will receive clinical practicum hours for the hours they are observed.

Reflective journal (50 points): Students are expected to write an entry in their journal every other day regarding their reflections on the events of the day and their perceptions of their experiences. Students should focus on what they are learning about Mexican culture, the community and the language and how this will relate to their future work in the U.S. Prompts will be provided by the instructors to guide the writing and reflections. 
Professional dispositions (50 points): Students will be expected to maintain professional and respectful behavior at all times. They will be graded on their daily interactions with staff in the schools, the Spanish teacher, their co-teachers, their interpreters and their interactions with community members. Dispostions will be based on the Professional Growth Assessment currently used by the Special Education department to rate a student’s professionalism with some modifications to incorporate situations unique to this experience. It is expected that all students are respectful and adhere to professional behavior at all times, even when challenges arise. The instructors reserve the right to remove you from the classroom if unprofessional behavior is observed.
Cultural competency surveys (10 points): Students will complete 2 surveys to self-rate their levels of cultural competency as it pertains to the fields of education, special education and/or speech-language pathology. The same surveys will be completed twice: prior to leaving for Mexico and then again upon return. These surveys will be provided by the faculty.  

Master Level

In addition to all of the above Master level students will also complete the following assignment. 

Reading Summaries and Reflections (5 x 10 points per reading= 50 points): Students will write a 1 paragraph summary and reflection of 10 of the assigned readings that describes the purpose, insights gained, questions that remain, and potential for application of this information to educational settings and/or future practice. Graduate students can reference these reflections when writing the final reflective paper. These reading reflections are due before the trip begins.
Reflective paper (75 points): Students will write a 5- to 7- page paper reflecting on their experiences in Mexico incorporating information they learned from their readings and applying that information to their experiences and observations. Students will specifically describe what they learned from their experience and how it will impact their future work in education, speech-language pathology and/or school psychology. Students should comment on the success of their lesson plans and reflect on their teaching experiences. Students should also describe their observations in the schools and discuss how the environmental context including the materials and staff available and local culture and views on disability might influence the strategies and practices of the teachers. This assignment is not meant to judge local practitioners, but rather to illuminate how the local context influences and informs practices to provide a deeper understanding of and reflections on some of the differences they may be observing between practices in the U.S. and in Mexico. Students should comment on how this will influence their work with families form Mexico in the US.

 This assignment is due the final day of the trip. 

Doctoral Level

In addition to all of the undergraduate and graduate assignments above Doctoral level students will also complete the following assignment. 

In-Service Professional Development (50 points): Presentation materials for a one-hour long in-service to include a powerpoint presentation, hand-outs, and other materials needed during the training for activities such as modeling or make-and-take items needed by the participants. Doctoral students will also deliver this presentation to the students on the trip to share the content with the undergraduate and master’s degree students as well. 
Undergraduate Grading 

Thematic Unit    



 100 pts             

Observation of teaching
             
  50 pts            

Professional Dispositions


  50 pts             

Reflective Journal


              50 pts
Dispositions                                                      50 pts
Cultural Competency Surveys             
  10 pts
                                                  
Total Points  310 pts
   
   



Your final grade will determined by the number of points earned out of 260 possible points. Please note that meeting the basic requirements of an assignment does not equal or guarantee an A. Additionally, all required assignments must be submitted to be considered for an A in the class.
	Letter Grade
	Point Distribution

	A 
	279 - 310 points (90-100 %)

	B
	248 – 278 points (80-89.9%)

	C
	247 or lower points

(70-79.9 %)


Master’s Level Grading 

Thematic Unit    



 100 pts  
Reading summaries and reflections                  50 pts           

Observation of teaching
             
  50 pts            

Professional Dispositions


  50 pts             

Reflective Journal


              50 pts
Reflective Paper                                               75 pts
Cultural Competency Surveys             
  10 pts
                                                  Total Points  385 pts
   
   





                                                                                  
Your final grade will determined by the number of points earned out of 385 possible points. Please note that meeting the basic requirements of an assignment does not equal or guarantee an A. Additionally, all required assignments must be submitted to be considered for an A in the class.
	Letter Grade
	Point Distribution

	A 
	346 - 385 points (90-100 %)

	B
	308 – 345 points (80-89.9%)

	C
	307 or lower points

(70-79.9 %)


Doctoral Level Grading 

Thematic Unit    



 100 pts             

Observation of teaching
             
  50 pts            

Professional Dispositions


  50 pts             

Reflective Journal


              50 pts
Reflective Paper                                               75 pts
Dispositions                                                      50 pts
Cultural Competency Surveys             
  10 pts
Reading summaries and reflections                  50 pts
Professional Inservice                                       50 pts

  

                                                  Total Points  435 pts
   
   

Your final grade will determined by the number of points earned out of 435 possible points. Please note that meeting the basic requirements of an assignment does not equal or guarantee an A. Additionally, all required assignments must be submitted to be considered for an A in the class.
	Letter Grade
	Point Distribution

	A 
	391 – 435 points (90-100 %)

	B
	348 – 390 points (80-89.9%)

	C
	347 or lower points

(70-79.9 %)


Special Education in Mexico, Durán & Cycyk, Summer 2019
                                            


